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ABSTRACT 

Intended as a model to aid school districts as they 
develop and review their curriculum documents and not intended for 

direct use by teachers preparing lessons, this guide to the 

kindergarten curriculum lists topics/concepts , learning outcomes , and 

sample learning objectives for children * s social , physical , 

embtiohal, creative, and cognitive development. Entries in the 
topics/concepts column broadly define the content to be included in 
the study of each subject area. In the second column, learning 
outcomes describe, in general terms, the behaviors students are 
expected to demonstrate as a result of their learning experiences. 
Sample learning objectives, shown in the third column, are indicators 
of student progress toward the learning outcomes. Host of the 
material concerns cognitive topics, outcomes, and objectives, since 
that. area of the curriculum includes subsections oh general cognitive 
development, language arts , mathematics^ science, art^ muisic, social 
studies^ and computer education. A developmental profile of the 5- 
and 6-year-old child is appended. (RH) 
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PREFACE TO THE SERIES 



Among the many decisions that schools must make, hbhe is inbre 
important than the choice of curriculum. Curriculum defines the intent 
behind instruction and the expectations for student performance; This 
first field edition curriculum guide is one of a series intended to serve 
as a model to aid school districts as they develop and review their own 
curriculum dbcumehts. it is not intended that any of these field edition 
guides be us^d directly by teachers for instructional purposes. 
Districts are expected to develop their own locally suitable curriculum 
based on these guides; Districts have or are developing their own 
locally suitable curriculum using these guides as a base and point of 
departure. In the future as schools use this material to plan and 
implement programs, its value will be measured by the increased abilities 
of students to learn, thinks and perform as informed and productive 
citizens. 

In their present form these guides represent a synthesis of ih^ut 
from many sources, both Alaskan arid national. They were originally 
prepared by staff at the Department of Education with the help of 
professional content associations > Alaskan teachers and administrators; 
Ah extensive review and revision process was conducted in 1984-85. 
School districts, subject matter associations^ other professional 
associations, and interested individuals provided input to a revision 
process that was contracted to the Northwest Regional Educational 
Laboratory. A panel of hatibhally recognized curriculum specialists 
assisted in the review of each content area; contributors to specific 
guides are listed in the acknowledgements sections of those guides, in 

i 

5 



one senses these guides wiii never be finished* It is the intention of 

the Department of Education that they be dynamic documents subject to 

revision every few years as part of the six year curriculum review cycle 

that was recently initiated by new curriculum regulations. 6uides exist 

in the areas of: 

Kindergarten Fine Arts 

Language Arts Social Studies 

Sciencse Cbn^uter Education 

Foreign Languages (Secondary] Health 

Mathematics Physical Education 

The format of the guides is straightforward but not oversimplified. 

Each guide lists topics/cbhcepts learning outcoroes y and san^ie learning 

^ jectives in three columns. (In the case of Secondary Foreign Language, 

the first column is headed tc^ics/skills . ) 

Topic g /concepts , in the first cblumhr describe the major parts of the 

subject under consideration. They define broadly the cbhteht to be 

included in tlia study of each subject area. 

Learning outcomes i in the second column, describe, in g^^neral terms, 

the behaviors students are Expected to demonstrate as a result of their 

learning experiences. Learning butcbroes are the goals toward which 

student learning is directed. 

Sample learni ng object ives ^ shown in the third cbliTmh, are indicators 

of student progress toward the stated goals^ i.e., the learning 

outcomes. At least oni sample learning objective is state<'. for each 

learning butcbme. It is intended that the sample learr ing objectives are 

just that: san^les bhly. They db not constitute a learning program s 

School districts generate their own l6cal7,y s^plicable learning 

objectives within the framework bf their district topics/concepts and 

learning outcomes. 
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The guides are grouped by grade level groupings (except Mathematics) 
— grades 1-3, 4-6, 7-8 for the elementary level, and 9^12 for the 
secondary level. Mathematics is presented sequentially grade by grade. 
Recognizing the unique characteristics of the five year old learner. 
Kindergarten was prepared as a separate guide. In the develo^ent^ 
grades 7-8 were generally seen as the end of the elementary years, but 
with sditie beginnings for the secdhdary level. Oh the secondary level the 
guides generally contain discrete courses that would be offered^ these 
are not always tied to a particular grade level as the local district 
mast determine the most effective sequence for those courses. 

The Alaska State Board of Education stated, "The Model Curricultim 
Guides are intended to serve as a model, not a mandate." They 
underscored the fact that a partnership between state and local school 
districts is crucial. We seek to promote individual variation while 
stressing the collective responsibility for educating all students in 
Alaska. It is in this spirit that the Department of Education welcomes 
the opportunity for cbhtihuous collaboration with those interested in the 
further develdproeht and refinement of this entire series of guides. 
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KINDERGARTEN CURRICULUM GUIDE 



There is ho second chance at childhood. It comes and goes 
quickly. The growing child cahhotwait until he is older for 
the things he needs now. Later will be tod late. If he doesh*t 
have the chance ^rly in life for the hdrroal development of his 

''^"^i ^^^yj^^^J^^^J^^^^^^^^'§^i'^ make it 

up to him later; The years of his life when he is most 
impressionable/ when he is most eager and ready to learn^ will 
have been lost beyond recall. 

b .F . Bbguslawsk i 

The purpose of educatibh» and particularly kindergarten education^ is 
to foster the d*- velopmeht of the whole child, and to develop cdnipetehcy 
in all areas of life. 

A common way to develop this cditipetency is td break the curriculum 
into parts according to subject matter. However, in real life many kinds 
of learning haj^en together and affect each other. In real life the 
needs and various aspects of the person must be educated simultaneously. 
It is only when these heeds are provided for simultaneously in the 
curriculum that true learning and cbnipetehce can develop. 

This curriculum guide is organized to interrelate various aspects of 
the self: physical, social, emotional, cognitive, and creative. This 
life oriented approach keeps the emphasis where it belongs—bh the child. 



not on the subject matter. 



This integrated curriculum model is based on six premises, as stated 
by joAnne Hehdrick in her book^ Total Learning for the Whole Child . 

1. Many kinds of learning happen together and affect each 
other . 

2; Young children learn through ihvdlvexneht , actual 
experiences, and participatidn. 

3. Young children learn through play — It is their way df 
in ter naii z i ng knowledge • 

iv 
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4* Learning begins where the child is and expands to new 
understandings of language^ culture and environment. 

5* Ctearhihg is ah individualr developmental process regulated 
by maturation. 

6. Creativity (self-escpressidnr original thinking) should 

permeate all areas of learning. Therefore, a variety of 
deveioproentaiiy appropriate activities and opportunities 
should be available to children. 

This curriculum guide embodies the belief that children develop in 

all areas simultaneously. Throaghout the various skill areas, then, 

development of all aspects of the whole child are dealt with at the same 

time, fostering the goal of kindergarten education: development o£ the 

whole child and development of cbtnpetehcy in all areas of life. The 

objectives in the guide are listed at an exposure level* it will be up to 

the teacher to determine an appropriate time and level of mastery of each 

objective for each child. 

The first section of the curriculum deals with social development and 

includes interpersonal relationships between the child and other people. 

This area of the curriculum develops social skill and controls learning 

to get along with a group, and learning to ccxhmunicate with peers and 

adults. The next section of the curriculum addresses physical 

development and physical strength, including fine arid gross motor skill 

development, health arid nutrition needs, and rules of safety. The 

emotional development section involves elements of trust, self-esteem, 

and teaches children to remain in contact with their own feelings and to 

use dramatic play as a means to clarify feelings. The creative 

development cbmpbheht is concerned with providing materials for self 

expression and strategies for ehcbtiragihg the develbpmeht of original and 

divergent thinking. The cognitive development section is divided into 

eight arcas# seven of which correspond with curricula developed for 



grades 1-12. The first sub-sectibri identifies general cognitive skiiis 
that apply to all subject areas. The remaining seven areas (or topics) 
iiiciade: language arts^ mathematics, science, art, niusic, social 
studies > and ccanputer educations rhe format used to present the learning 
dutcbmes and objectives in these skill areas is the same as that used ia 
grade 1. This ensures continuity from the student's first school 
exposure and learning escperiehce to the more formal school program 
beginning with grade 1, 

The learning outcomes and objectives selected for each of the 
preceding conceptual areas reflects the potential breadth of a 
comprehensive kindergarten curriculum; however, the objectives shbuld not 
be taken as representing the potential depth. Rather, the objectives are 
merely samples of the many possibilities which need to be incorporated 
into individual programs, dependent oh teacher and district guidelines 
and preferences. As well, the local curriculum should be shaped to take 
advantage of the rich cultural, ethnic, historical, economic and other 
differences found within Alaska. 
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KINDEPGARTEN CORRICUtOM GUIDE 



LEftRNING OUTCOME 



Itie Learner will: 



The Eearner will: 



Participate lii grbiip, activities. 



Iflteradt cooperatively with other 
individuals aiid sitiall groups. 



Share personal and contmunal 
proper!^. 



Assiine leadership and follower 
positions. 



Respect others; 



Exhibit self control. 



Interact with several different sittall 
groups of children. 



Explain why it is necessary to take turns. 

Show how to take turns when playing a 
game. 



Share materials in small group activities. 



Identic aiid practice ways of helping; 



Show proper care for others* belongings. 



Demonstrate how to iiae self-control when 
participating in a game or activity. 



U 



KINDERGARTEN CtJRRieULtJM 6tJ!DE 



TOPIC/COICEPT 



SAMPLE LEARNING OBJECTIVE 



sqciSE 

DEVELOPMENT 
(Cont.) 



11*^ UCBi llCi W 117 



fhe-Lear^iiE-wUl! 



Connanicate with peers and 
adults. 



i>rk Independently. 



Express ideas and experiences to others. 



DEVELOPMENT 



Do self-guided projects. 



Increase strength and endurance 



Improve gross and fine motor control. 



Cdtitcbl bo(^ processes. 



Participate in sustained, vigorous 
activity. 

one hand and using both hands. 

Hake large and small objects during art 
projects. 

Use the bathrodn for washing hands and 
going. to the toilet without being told 
and without disturbing the group or class 
activi^. 



i lERJC 



16 



RINDERCAM CURRICULUM GUIDE 

TOPIC/COMCBPT --LEARN ING ODTCOME gfttgLE -LEARNING OBJECTIVE 

PHYSICAL DEVELOPMENT 

(Cont.) Hie Learner will ; The Learner^U ; 

Identify health and 
nutrition needs. 



Give examples of foods from different 
food f roups. 



Understand and follow safety rules. 



EHOTIONRL 
DEVELOPMENT 

Acquire a positive self-concept. 

Identify positive qualities of himself or 
herself. 



Increase frustration tolerance. 

Exhibit self control in tension-producing 
activities. 



Explain why it is important to have a 
balanced diet. 



Identify coinioh energehcies and tell what 
to d9 in each kind of emergency and who 
to call. Cannon essergencies include harm 
to hone, building Je.g. , fire, theft, 
vandaiisn[ and harm to self (e.g., 
fallings notestattonj . 

Role piay an emergen^ showing what to do 
and who to call. 
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KiNDERGARTEN CURRICULUM GUIDE 



* _ _ 

TOPIC/CONCEPT immO OUTCOME SAMPLE mmim OBJBEnVE 

mOl'IONAL 
DBVELOPHENT 

(Cont.) ffie L e arlier -vfill ; !Hi&-Leatner will ; 

RecognUe and ejperience 
relaxation and tension release. 

Describe different emotional and physical 
feelings after hearing a story that 
depicts .different, emotional states (e.§.f 
hapi^, distressed). 

Delay self-gratification. 

TaRe turns frequently. 

understand socially acceptable outlets 
for es^ressing emotions. 

Ei^iain and discuss appropriate aiid 
inappropriate e]^res8ion of feelings. 

Role play a situation where it is 
a^ropriate to be angry, sadi happy, 
excited, etc. 

CREATIVE 
DEVELOPMEirr 

Enhance the creative self. 

Use origirality in all content areas. 
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KINDERSftRTEN etJRRieOEOM SUiDB 



mmif<somm immm outcom e smiz learning objective 

crertive ^ 
development' 

(Coiit.) fte- Learner vL h The -Learner will: 



Develop divergent thinking. 

Explain tw different veys to solve a 
problem. 

Conpace opposite methods for solving a 
problem. 

COGNITIVE 

DEVELOPMENT-GENESAL 

Listen to and follow directions. 

Follow simple procedural directions. 

Caiiplete a project by hLi/herself. 

Demonstrate independence in sliple task 
cdBpletion. 



Develop an increased attention 
span; 

Spend increased time on task. 

Obtain Inforination about concerns 
by asking questions. 

Ask questions abdiit specific subject, 
areas for information and clarification. 
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KiNDERSARTEN CURRICULUM GUIDE 



mn^Gmm -^mmwmi smple learning objectiv e 

CKNITIVB 

DBVEtOPffilWVGHiERAt 

(Cont.j liie Learner will ; The Learner wiU ; 

Recall information. 

State ihforoatlbn, e.g.> factSf ideas 
fran listening to a story or classrooa 
presentation. 

Solve problems. 

Give examples of alternate vays to solve 
problems . 



LfiNGDftGE ms 
Oral Gommanication 



Understand the valae of and need for 
coQintnication. 

Explain v^y it is important. to listen 
when another person is talking. 

Understand the lisei of a variety of means 
for coliuiiicatibh. 

Give examples of different veys in which 
people can cduounicate. 



6 
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RiNDERGftRTEN CBRRlCOtOM GOIDE 



Otal Coiiiiiunleation - (Sjii W 



LEARNING OUTCOhE 



SAMPLE LEARNING OBJECTIVE 



•fte Learnec will: 



The ieamr ¥141; 



Enjoy and appreciate stories 
and poetry. 



Create original stories and 



Respond appropriately when 
a gaestion is askedi 



Recite letters of the alphabet. 



Listen to different types of literature 
being read out loud. 



DiscQss the differences between the above. 



Dictate stories about pictures. 

Help to dictate poetry on a certain topic 
of interest. 



Use complete sentences when answering 
oral questions about a story selection. 



Name letters of the alphabet in order. 

Identify letters of the alphabet from 
written page. 



ERIC 
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KINDERGARTEN CURRICULUM GUIDE 



TOPIC/CbfcBPT 



LEARNING OUTCOME 



Smi£ LEARNING OBJECTIVE 



Oral Coiniiunlcatlbh - cbiit. 



Riecall sequences of events. 



Organize pictures in sequential order. 

State sequence of events f cent a story 
read oat loud. 



biscriinlnate between 
auditory stimuli. 



Written Camnoiication: 



Understand the relationships between symbols 
and ideas. 



Ilenti^ the source of familiar sounds. 

Ccnpare and contrast different sounds in 
the envirdhneht. 

State if two sounds are the sane or 
different, e.g., a, ei j, g. 



Represent familiar objects with 
appropriate symbols. 
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KINDERGARTEN CURRICOLDH GUIDE 



tOPIC/CQNCEPt 



LEARNING OUTCOME 



Writt e n Comnunlcation - cont. 

— - « 

%e Learn e r will ; 



Discrliiiinate between visual 
stinnli. 



Develop eye/hand cxrdination. 



Distinguish upper and lo\^r 
case letters in liiahuscript 



Associate cdrisdhaht sounds 
with appropriate letters. 



SAI^LE LEARNING OBJECTIVE 



The Learner will: 



Discriiinate likeness and differences in 
written symbols. 



Demonstrate fine notDr caordinatiori in a 
variety of situations, e.g., physical 
activi^, writing activity. 



Write letters of the alphabet using bwer 
and upper case. 



Hatch pictures to appropriate beginning 
consonant sounds. 



Write the a^ropriate letter when given 
the sound it makes. 



ERIC 



29 



30 



KINDERGARTEN CURRICULUH GUIDE 



TOPIC/COtCEPT L EARNING OOTC O H E SfflPLE lE^RHING OBJKTIVE i 

y^ittefr Conwunication - cont. 

"nie Learner wiii i The Learner will ; 

Understand and use in left to right 
sequence in reading/writini using 
proper eye nbvenieht. 

Demonstrate left to right patterns In 
reading and writing. 

Co^ a story. 

Kno9 hoR to spell nane. 

Hrite his or her nane using upper and 
lower case letters. 

HftTHEHATICS 

flhole NiiiiiberS'NiiieratiQh 

Identic hiiinerals. 

Naoie nunierals fron 0-10. 
Read niimrals fron^HO. 
iirite nunerats frcn 0-iO. 
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TbPIC/CdlX:EPt LEARNING dtrrCOHE SAMPI£ LEARNING OBJECTIVE 

Whole Number s-Numeratloh - cont. 

Hie Learner vill i 



Order niinbers sequentially. 

Put nanerals 0-16 in order. 

Identify the niinbers which iiiiined lately 
precede and follow a ^iveii number. 

Order ninbers such as 7 and 3 by saying r 
•3 is less than 7". 

0CVD ■ 

fissiinilate number concepts 
(quantification). 

Match objects In a set with the 
appropriate nonbers. 

Increase basic understanding of 
mathematics principles tfaroogh daily 
practice (sorting, seriation, classifying) . 

Ose hiiiiiber applications iii the classrboiii. 



KINDERGKBTBN CURRICULUM GUIDE 



TOPie/eQfcgT wmm om m sagtE tmim objective 

Gednietry i ffie Learner will ! The Learner will 8 

Identify and classify 
febptric. shapes (circle/ triariglii 
- rectangle). 

Locate geometric /shapes in the real world. 



Draw appropriate geometric shapes when 
given their name, e.g., circle, triangle, 
square. 

Understand relative position. 



Idehti:^ whether an object is iri tm^ 
of I behina , betew , on, or above another 
object, and itiside , ontB^ide, or a 
boufldaiy or place , and on the of (as 
to 4eft be to the ^ight of another 
object) . 

Whole Niiiibers-Operat i on g } 

Understand addition and sabracticn 
facts (BORIS through toj. 



Demonstrate addition and subtraction by 
constructing sets and combining theo or 
removing subsets to determine sums and 
differences. 



Dembhstrate additicxi aiid siibtractidh by 
iisihg sets or a nifiiber line. 



KINDEK3ARTEN CURRICULUM GUIDE 



TOPI C /COHCEPT 



LERRNIHG OUTCO H E 



smm imAim objective 



Measarenenti 



Ose time concepts (calendar, 
ciockf seasons). 



Th e L e arri e r wil rli 



Identify seasons front a picture. 



tell tine on the hour. 



Nane the days of the week. 



Identify and state value of 
coins i 



Identify and use terns 

related to directicvi and distance. 



Identify whether au event occur, ed 
yest e rday , ^eday , or will bdciir toaor^row . 



Identify and nane pennies, nlclcels, and 
dines and state value in terns of cents. 



Ose left/right ^ far/near ^ over/under ^ and 
Ibh wrds. 



Develop understanding and knowledqe 
of neasureiiient in weight/Height. 



Identify the heavier of two quite 
different objects. 
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KINDEKSARTBN CDRRICULUH GUIDE 

IPe PtC/COiCEPT LERRNING OUTCOffi SfflgJ£-imKING OBJBSTIVE 

SCIENCE 

SCiaiTIPIC FINESSES 

Observing ; the Learner will ; T he Learner will ; 

♦ 

Use observation skills for 
acprin§ informatics about an object. 

Identify an object by its color, shape, 
size, and smell. 

Compare and contrast two objects ^ their 
color, shape, size and sikU. 

Classifying ; 

Know how to classify objects according to 
size, shape, color, and smell, living and 
non-living. 

Give examples of objects in each of 
several categories, e.g., size (big, 
small), shape (round, square). 

Hatch objects in different categories. 
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KINDERGARTEN CURRICULUM GUIDE 



TOpic/coiicEPT limim ourcoffi imii learning OBjECtivl 

SCIB<TIPie PtCCESSES ■ Cont. 

Using Numbers ; %e Learner will ; The Learner will ; 

Know to iise niiiibers to count or deternilne 
the amount or number of. 

Use numbers to describe the quantity of 
objects in a cla'tsified set (e.g., the 
niiober oi^ leaves on a branch) . 

Coiiimuivicattng ; 



Use appropriate vocabulary words 
to describe observations. 

Using facts and interpretations describe 
observatlbh of a science activity. 

Measuring ; 

Understand the tecms lphg/ short I heavy > 
light;, small, big and how to use than to 
describe the physical attribute of an 
object. 



Measure an object's dimension according 
to size. 

Compare and contrast two or more objects 
according to size. 



15 



42 



KINDERSftRTEN CORRICOLOM GUIDE 



TOPIC/CONCEPT LEARNING ODTCdME SAMPLE LEARNING OBJECTIVE 

SCIMIPIC Pl^ESSES ■ Cbnt. 

Predicting ; ffie Learn e r w iU ; Th e L e arn e r w iU ; 

Ohderstahd the concepts teef&te arid aite^ 
to predict oQtconies based on prior kno«^ 
ledge and/or previoas information; 

; Predict what will happen next after 
hearing a science-related story (e.g.^ 
what happens to i cocoon) . 

Interpreting Data ; 

Describe a possible situation 
given limited information. 

State what is liRely to happen when the 
sky becones cloa^. 

D efinin g O p erat i on a lly ; 

Define a thing or event in terns 
of physical characteristics. 

Describe an event such as boiling later 
in terns of physical attributes. 



jERJC 
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KINDERSftOTEH CORRICOtUM GUIDE 



LEARNING OtJTCOHE 



SAHPI£ LEARNING OBJECTIVE 



SC IEMTIFIC PBOCESSES - Cbfit. 



bestgning agerlmenti ; 



The Learner will: 



Understand data gathering as part of 
the process of answering questions. 



Plan a series of data-gathering 
operations to provide a basis for 
answering a question. 

Describe the type of infonsation needed 
to answer a question. 

State sequentially what you need to do to 
answer a question. 



BIOLOGICAL SCIE IO 

Understand that there are niahy kinds of 
living things. 

Give exanpies of living things. 

Group living things by the categories of 
planti aniitial, etc. 

Understand that living things grow^ develop 
reproduce and die. 

Give exanpies of animals that are either 
born alive or hatched frcn an egg. 

Discuss the life cycle of an insect or 
frog. 



RINDER8ARTEH CURRICDLOM GUIDE 

TOPic/coNcroi imm omcm smm immG dBJECTivE 

PHYSICAL SCiaiCE The Learner wtll i The Learner will ; 

Kiiow iiow to classify and describe objects 
by their physical properties. 

Group a set of objects accorcling to the 
fbUbwihg properties: weight, size; 
shapei color, texture. 

Arrange a group of objects in a specific 
order, e.g., biggest to smallest; longest 
to shortest; heaviest to lightest. 



EARTH/SPACE SCIENCE 

Understand the difference bewteen the sun 
2uid the moon. 

Describe the sun and inoon in the context 
of day and night. 

Understand what stars are. 

Describe the stars. 

Understand different weather conditions. 

Give examples of different weather 
conditions. 
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KIlJDERGAra CUKSKiiLUH GUIDE 



TOPIC/COWCEPT 



LERRHING OUTCOHE 



EftRTH/SPACE SCIEHCE ■ ConU 



•Hie tearner will: 



The Leatner «ilt: 



Draw ptctares of different weather 
conditions and what a person should wear 
in each. 

Describe ways in which weather conditions 
can affect earth. 



Discuss the inportance of conserving 
heat, light, water, and other supplies. 



Deiiibhstrate how to care for different art 
tools Lnd inaterials; e.g.^ paint brushes, 
pencils, paint, clay. 

Create ah original artwork using 
fihger-paihting, brush painting, or 
drawing. 



Understand the ne<id to care for the 
enviroitsent. 



Media, Twls and Porming Processes 
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KIllDERGAN CURRICULUM GUIDE 



TOPJC^COHCEPT imm OUTCOME SAMPLE LEARNING OBJECTIVE 



Media, Tools and Formtng Procegses - Cont. 

itie Learner will ; The Learner wiii ; 

Identify whether a picture has been 
painted or drawn. 

Create ah origlnal_art work usii^ clay, 
papier-mache, or plain paper. 

Color and Te x t a re i 

Use color or texture in an art work, , 

Create an art work using st least three 
different textures foond in the iiiediate 
environment, e.gw leaves, grassy bark, 
pebbles. 

Identify colors by nait^e. 

Discuss which colors represent various 
moods or feelings (e.g., red for 
excitenient) . 
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RI^ERGARTEN CURRiCUtUM GUIDE 



TOPIC/COMCEPT lERRMING OlTTC Offi SMPffi LELRNIN S-Og?EC-?m 

Art Poni i 

The Learner will ! The Learner vill '. 

dse a varied of art forms. 

Appraise beau^ in his/her art wrk and 
the Mrk of his/her classmates. 

Illustrate his or her envirbhiiieht through 
painting or drawing. 

Osir^ clay, isake objects used to 
celebrate an Alaskan holiday. Tell a 
story using the art objects. 

Mold clay to form an animal. 

msic 

Basic Elements of Music 

Experience different kinds of nusic. 

Listen to different kiiids of iisic* e.g., 
jazz, classical, folk. 

Discuss how the examples frcn above are 
different. 

Distinguish between sounds in the 
environment by telling which are noise 
and which are music. 
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RItSERSftRTEN eORRICQIiUM GUIDE 



TOPiC/QjtCEPT LMiNG ddTCOHE SAHPtZ LEARNING OBjECI'iVE 

Basic Elements of Muiic - coht. 

T!ie Learner will ; Th e L e arner vUX i 

Know h09 to distinguish between different 
tnstraments. 

Identify instruments by name. 

Express ideas and enotibns through musical 
media. 

Use rhythm, tone, pitch, and tempo in 
original singing. 

Cr e ativ e El eii i e nti of Hii ilc ; 

Understand the basic creative elements of 
music (singing, playing instruments, 
ccmposing) . 

listen to songs being sung in different 
tempo. 

Sing a simple song fron memory. 

Listen to a simple song being played oh a 
xylbphdhe. 

Play a sliiiple song on a xylophone; 
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RIlliEKSAM CURRiCilLUM GUIDE 



TOPic/CQNCEPT LEftRKING OUT COffi Sj^I£ LEARHING OBJECTIVE 

Interpretive Eiements of Miisic ; 

The Learner will The Learne^^^ : 

Understand the basic interpretive 
eleiiiehts of nusic (e.g., teipo). 

Use large body movements to respond to 
diffeirent music patterns. 

Step aiid skip to different music patterns. 

(bve aiid clap to basic rhythiiis as they 
occur in a song. 

SOCIAL STUDIES 

Understand that she/she is an entity 
within the social canmunii^. 

Demonstrate awareness of own strengths. 

Mrstanc! hiin,/herself in relation to 
fantilies aiid the cbiiniihities in which 
th^ live. 

Use dramatic play to relate self to 
society. 

Know how to develop an ay^rehess of other 
people and other places. 

Discuss ahothei: cultiii:e. 
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RUBEPSftRTEN mim GUIDE 



TOHC/CONCEPf LEARKING mm 5fflgt£ 4, ESRHING OaJKTIVE 

sdciE stUiifES ■ coht. 

The Learner wi U ; Itie Leirjifrr will ! 

Understand where he/she lives and that 
there are iiiany other places where 
people lin', 

Draw a sliDple iap of the iiediate 
neightx)rh6bd. 

Look at maps and the globe to find where 
he or she 11 33. 

NaiiB the village/city and state where he 
or she lives. 

Understand hw different people earn 
their living, how they work, and how and 
where they can obtain goc^s and services. 

Discuss the different means of enployient 
of each child's parentis) in the class. 

Discuss the content of the jobs/work that 
each parent does. 

Discuss where you go to obtain certain 
goods and services. 

Discuss the industry _ahd/or type of 
hunting,, fishing or farming dSie iii 
different regions of Alaska. 

Describe the route that food gtown on a 
fariS takes to get to your kitchen tabiei 



KliBEfGftRTEN rORRICULUH GUIDE 

Lt 

TOPic/cosc EP'p immna omm smm t^mm gbjktive 



SOCIAI . STUDIES ■ Coht. 

li.Eeato«-giU: The Learner will i 

Understand the need Jot riileis and how 
to help develop then. 

Decide how to take turns using the 
* swingsr junip rope i or soine piece of 

eguipnent on the playground. 

COHPUTCR EDUCATION 
Coiiiputer flw afeness t 

Understand what a computer is. 

Describe the computer as a machine or 
tool that can help solve problaos with 
words or hisiibers. 

Discuss ways that computers can be used. 

Understand simple canputer vocabulary. 

Define connionly used computer words. 

Use conmonly used ccnputi^r words 
appropriately. 

Match canputer words with corresponding 
pictures, e.g., computer terminal. 
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RINDERGAin'EN CURRICtltUH GUIDE 



TQPtC/COMCEPT 



LEARNING OUTCDHE 



Smua LEARNING OBJKTIVE 




The Learner will; 



The Learner will; 



Know how to program programmable devices. 



Begin understanding of the basic connands 
forward, back/ rights left, hone. 

Program a programmable device^ e.g»i *Blg 
Trak"j. to carry out specific directions 
or activities. 



Distinguish between a square, rectangle, 
triangle, and circle. 

Program a nicfocoiiputer to instruct the 
"turtle" in Turtle Graphics to make 
geometric shapes. 
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APPENDIX A 



DBVELOPHENTSL PRDFllE OP THE FIVE AND SIX YEAR OLD CHILD (Sample Skills}* 

-M&-Hohfefe -- 6D-72 Ronths 

1; Social Plays and interacts with other children; Chooses own friend (s). 

Dranatic play: closer to reality; Plays simple table games. 

attention to detail, time, and space Plays canpetitive games. 
Plays dress up. Engages in cooperative play with 

Builds' canpiex stractares with blocks. other children involving groap 

decisions, role assig ^nents, fair 
play. 

Uses construction toys to make 
things: e.g., house of legos, 
car of rig-a-jig, 

2, large Itotor plkss bacftward heel-toe. . Runs lightly on toes. 

jQinps forward 10 times, without falling. Walks a balance beam. 

Walks up/down stairs alone, alternating Can cover 2 meters {6'6'j, hopping. 

^ feet. Skips. 

lUris somersault. Jumps rope. 

Skates. 

3i Fine Motor Cats on a line continaoasly. Cuts out sisple sh^es. 

Copies cross. Copies triangle. 

Copies square. Traces diaaond. 

Prints a few capital letters. Copies first name. 

Prints numerals 1 "5. 
Colors within ilnes. 
Has adult grasp of pencil. 
Has handedness well established 
(l.e.t child' is left or right 



4. Personal 



ERIC 



CiitB M with a knife: e.g.. fihdwich, 
celery, 

tanes ^C9S. 

Knows own city/street 

Follows instvaotions Qi^m to group, 
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Dresses self completely. 
Learns to distinguish left 

right. 
Ties bow. 

Brashes teeth anasststed. 
Crosses street safely. 
Relates dock tine to daily 
schedulei 



ftPPEKDIX K, Developmental Profiler continaed 



48-60 Hbhths 



60-72 Ffonths 



5. 



Pr6- 

ftcadeiiiic 



Polnti to, haltias 6 basic colors. 

Points to, haiiies 3 shapes. 

Hatches related coimon objects: (e.g., 

(shoe, sock, foot; apple, orange, banana) 
Defdonstrates nanber concept to 4 or 5. 
Sings entire songs. 

"Reads" fron pictures (i.e.^ ibeils story). 
Recognizes story aiid retells simple facts. 
Painting: iiiakes aiid names recognizable 

pictures. 
Draws a person with 2>6 parts. 
Asks questions. 

Answers verbally to hi and how are you? 
Tells about scmethii^ using past tense and 
fatare tense. 

Tells aboiit soiiiething using cohjunctions to 
string «ords and phrases together (e.g., 
I have a cat jnd a dbg and a fishi) 

Responds to coimiand involving 3 actions^ 
e.g., give me the cap, put the shoe on 
the floor, and hold the pencil In your 
hand. 



Sorts objects on one diriiehsioh: 

(i.Cj, by size, color, or 
Does 15 piece puzzle. 
Copies block design. 
Names som^ letters. 
Names some numerals. 
Names penny ^ nickel > dime^ quarter. 
Counts by rote tb IQ. 
Can tell what number comes next. 
Recognizes rhpe. 
Acts out stories. 
Draws a person with head, trunk, 

legs arms, and features.. 
Pastes and glues appropriately. 
Models objects with clay. 
Child will have acquired basic 

grammatical structures including 

plurals, verb tenses, and 

conjunctions. 
Following this developmental 

ability, the child practices with 

increasingly canplex descriptions 

and cbhversatibhs. 



' Adapted Erciii a working draft prepiicu by the Cdniiiunicatic* Program staff as part of the 
Model Preschool Center for Handicapped Children by Grant ^. DEG-0-72-5371. Experimental 
Education Unit (W-IO) of the College of Education and Child Development and Mental 
Retardation Center, 0niversity of Washington, Seattle, HA 98195. 
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ALASKA CURRICULUM SjlDE: Kindergarten 
PROBLaiS, -ISSUES; QOiiCERNS 



Activities too Itniitedi narrow in focQS. 

Inclusion of climbing activities ander "gross 
motor" goal; concern is that adninlstrstors 
without backgroQnd in early childhood developitient 
wodd not know how to inclade this. 

Conce:'! about gantes being coiGpetitive instead of 
coopeMtive. 



Social develbpiRent: ihcliide developing 
friendships and the iiiipact Ci perspective taking. 

Ccpter knowledge 



S&qmm nisnatch between ihtrddiictibn and body 
of document. 



Should be developmental chart Included as 
appendix. 



Deleted in revision. 



Gross ( fine motor skill developiit left 
general for currlculuiii specialists and 
teachers to deterinihe appropriate 
activities. 



Games serve as activity to teach taking 
turns, sharing, being a leader, self 
control, etc. and are not intended to be 
just a conpetitive activity. 

Agreed-have been attended to. 

I li I i > 



RID I * 

nan i i 



Concerns addressed in computer education 
guides and adapted for kindergarten. 

Attended to in first revisibh. 



Is included as Appendix A. 



Social Studies to be broken down by subject area/ 
disciplines that comprise the curriculum area. 

Language Arts; heed to help children understand 
relationship between speaking, reading and writing. 

Creativity: include goal such as risk taking. 
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RLASWS CURRICUUIM GUIDE: Kindergarten 



OiSPOSiTIdN 



Fields im,] 



Semantic issues: 
- 'thi child will" thought to negate or 




St. Hacy's 
Homestead 



Ctirran 
Reynolds 



contradict introductory statements aboat 
developn^ntal process • 
- ihtro. use of teris "aiitl-sociar shoaid Have done, 
be changed. 

Felt that ccrricQlain gaide is acceptable as is. 

ftge spar^ too broad and separate developmental Note siniilar to Fields. 

profiles for each a*je level necessary/more 

neaiiingfiil. 

is iild expect*. i to naster all of the skills or As-.tended to in introduction, 
just oe .:4)63td f^ith soine naltery. 

Physical fevelopint; . under fine ictor include Included in art in first revision, 
cut and activities. 

Science! need a list of.'qaicS" ECience Covered in first revision, 

experiments tc teach basic cor^repti. 

Felt that curriculuit guide accept^hle as is. 

Sent a rewritten Introduction to accoiiipany Incorpated in preface of final draft, 
the Kindergarten Guide. 

Pelt (if tTiat it is essential that t mtfi 
coflete philosophical franeworlt be included 
with the currlculuif (2) revisions necefisary for 
curriculum Qcttvtties. 





SLRSW CURRICULUM GUIDE: Klha e rgarteil 



RESPOHDB I TS 



PROBLEMS, ISSUE S, ^C2RNS 



DISPdSiTIdN 



Re pmioBophy s consider Piaget's res. to provide To the extent possible, have considered 
Btisndard for developinentally approached education content of statements/qubtes in Einal 
for yourK] children - provided quotes from experts revision, 
in field. 

Re, current activit Uti saggests activities 



which are not bound by theme limitations! felt 
that use of thenes incompatible with open-ended 
activities; believes that activity suggestions 
should be included in guide. 



Would like to see the philosophy behind the 
seven premises in the Introduction strengthened 
and supported by nore complete disciissloh of 
developmental theory; needs to be some discussion 
either in Introduction or Appendix abcwt the Sajbr 
theoretical approaches to understanding human 
?;,7elopmept. 

Cbjectivet and outcomes do not support Intro- 
ductibn^ nor are they siiprted by it. Hard to 
find h connection between ihtro and rest of 
curriculum. 

Most learning outcomes and objectives could 
be placed wlthlii ahy.np, of topics. Hahy areas, 
of learning could still be Included one topic 
(an Integrated approach) but they could be 
identified easier as to why that behavior is 
important to a particuleir topic. 



Rduld be helpful and useful to txjth administrators 
and. teachers _lf there were some broad criteria or 
ihdlcltbri of what the appropriate teacher 
behaviors are at the beginning of each section 
(l.e.f teacher objectives). 



Decision mde to delete activities in final 
guide. 



Has been included in preface as expressed 
by CD. Cur ran of MEYC. 



Cbhslstency between these attained in 
second revision. 



Law of equifinallty operating herei there 
are several means to a particular end, thus 
many different objectives could be used 
under any, number of topics. 



Early decision made not to identify 
OttthodB, teacher, behaviors oi rterlals 
to be used In implementation of curriculum. 
Decision still holds; made to allow 
latitude in teacher discretion. 
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fttASRft eORRieULOH GUIDE! Kindergarten 

mmi, ISSUES, mms 



DISPOS I TI O N 



Greenaigh (Cbht.) Re. croBS-refer'fice checliliati a useful tool for figree that crbBBreferehces wcPJia be helpful 

teachers^ parents, arid adiiilhifltratorsi lii its in ciircicultin Bbciiiiinti. Then ahoiild be 
present forin^ it is hard to read. Cross-references included in dlst' lct level ciirriculun 
helpful if listed at bottom of each page. 

layout of curriculi difficult to use. Layblit revailiped for easier use by 

teachers. 



Keitz Seven preiises good biit curriculum doesn't fit. 

P. 23 chart ililxed tip. 

Is piaiit thetiie appropriate for Uaska. 

Hath lacl(ingi no patterning, mt/\m, 
manipulative math, computer, tine. 

Needs posiition concepts. 



Attended to iri second revision. 

Deleted in second revision. 

Activities deleted in second revision. 

Attended to in second revision of 
math section. 

Attended to in language arts Kindergarten. 



Developiiiental .profile of 4, S and 6 cannot Attended to second revision, 
be lunped together on one chart. 



NODE 

CURRICULUM 

PROJECT 



PERCENTAGE OF 
EDUCATIbNMi OUTCOMES 



Subject! KiNDERGftm 
Course: 

Leveh PRESCRObt 

Grade (sj: KINDSRGftRTEN 

Dates 8-26-85 



Histogram of Percentages 



Objective 
COGNITIVE 



N I 10 20 3d 40 50 60 70 



90 m 
—■I + 



1.10 ^hbwlei3ge of specifics 



1.20 Knowledge of ways 
iiieans of dealing 
specifics 

1.30 Knowledge of 
universal 8 
and abstractions 



2.00 Conprehension 

3.DD Application 

4.00 Analysis 

5.00 Synthesis 

6.00 Evaluation 



9 II .«««««« 



0 d i 



0 0 : 



4]_ 49 .************************* 



12 i\ .******* 
5 6 :*** 

■ 

4 5 !*** 

■ 

0 0 : 



SUBTOTAL 



: 71 86 ! 



APPBCTiVE 
PSYCHISOTOR 
Not Classif iabie 



8 10 !***** 



4 5 :*** 



0 0 : 



: 83 100 : 



